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"In learning to adjust to the world in 
which he is growing up, the child 
develops certain kinds of behaviour 
which are annoying or embarrassing to 
the adults with whom he comes in 
contact. Adults frequently label such 
behaviour as problem behaviour and try 
to correct it." 
Elizabeth B. Hurlock 
Introduction 
The scientific study of adjustment is concerned with 
those human responses by which we people attempt to cope with 
different situations and problems of every day life, with 
conflicts and frustrations that arise, with the stresses and 
strains that we encounter as we go about our daily tasks. 
For the moment let us think of adjustment simply in terms of 
getting along well with ourselves, with others, and with our 
work. In learning to adjust to the world in which he or she 
is growing up, he or she develops certain kinds of behaviour 
which are annoying or embarrassing to the adults with whom he 
or she comes in contact. Adults frequently label such 
behaviour and try to correct it. Unfortunately, this usually 
makes the situation worse rather than better. 
More often than not, what adults call problem behaviour 
is perfectly normal for the child at his age and level of 
development. Through ignorance of what is socially acceptable 
behaviour, the child is trying to express his natural impulses 
in ways that give him satisfaction but which are not socially 
acceptable. 
Many years ago when life was simpler than today and 
families larger, the child whose behaviour was a problem for 
his parents was not so common as he is today. In large 
families, parents could not possibly see or hear all that 
went on. Unless the child did something especially trouble-
some, his acts would escape the attention of the parents. 
But today, when the family is limited to two or three 
children, parents see and hear things that, in the past, would 
have not been noticed. They interpret his actions as problem 
behaviour and turn their attention to the correction of the 
offender. 
What then, is problem behaviour? The only behaviour which 
can be correctly called this name is behaviour which interferes 
with his adjustment to life and, as a result, makes him un-
happy now or will make him unhappy later on. Problem behaviour 
is behaviour that makes life difficult and unsatisfactory for 
the youth, not for his parents alone. 
Every individual wants to be liked and to have friends, 
just as his parents want him to. However, if he does things 
which annoy people, he will find himself unpopular in his 
peer group and disliked by adults. Being rude, selfish, or 
inconsiderate of the rights and feelings of others will make 
him unpopular. 
The same is the case of youths who persists in doing 
things which are regarded as wrong, he will be criticised, 
punished, and perhaps ostracized by his classmates. When this 
happens to him, he inevitably feels inferior, even to the 
point of developing guilt and inferiority complexes. 
These problem behaviours result in developing problem of 
adjustment, adjustment is a complicated business. It is not 
enough to set down practical principles and rules by which 
adjustment can be achieved or maintained. Principles of this 
kind have much more meaning and significance when we understand 
the nature of the process and the conditions to which they 
refer. For example if we are told that regularity in personal 
habits is of considerable importance to personal efficiency 
and adjustment, we would like to know why; even though we are 
quite willing to accept the principle by itself. Furthermore, 
when we know why, the principle becomes more meaningful and, 
at the same time, more helpful. 
Understanding human adjustment in this way means knowing 
what it is, its forms, and how these different forms are 
interrelated. Also, our understanding of the adjustment process 
will be furthered by a statement of the conditions that govern 
to development and the criteria by which it can be evaluated. 
And just as important to the understanding of adjustment is 
the effort to bring it in line with the concept of personality 
because of the role that each personality plays in the 
adjustment process. 
This aim of understanding the nature and conditions of 
adjustment is basic to the achievement of other objectives and 
thus we may say that one of the aims is 'personal self-
improvement' . 
Anderson expresses very clearly when he stated: 
" Why should we study ourselves? Why should we be 
interested in development from birth to maturity? First and 
foremost in order to understand ourselves. All persons travel 
much the same road from infancy to old age, meet similar 
problems and pass through comparable periods of development. 
Knowing who we are, how we have developed, what our assets and 
liabilities are, and how meet and solve problems is important 
for our own adjustment in life situation" . 
This statement ex-emplifies well the attitude of 
psychologists toward the study of human adjustment at the same 
time that it emphasizes to practical value. It is possible 
to emphasize certain aspects of personality and behaviour, 
that give rise to a point of view, and this is what is .done in 
the psychology of adjustment. Adjustment is a quality of 
human behavioui to which we direct our attention v/hen we are 
interested in how well or how poorly mental activity and 
behaviour are suited to the demands and problems that people 
encounter. However, it is incorrect to imply that all 
behaviour are directed toward adjustment. There are many 
instances of every day behaviour that do not come within the 
scope of the psychology of adjustment. 
The question of adjustment arises when there are certain 
demands or requirements that must be met, or when we are 
confronted with problems,conflicts or frustrations that must 
be resolved in some way. The labourer is required to meet 
the demands of his contractor, the student must face the res-
ponsibilities of academic life, In every area of human 
endeavor, there are some requirements that must be fulfilled, 
and there are situations to which we must adjust. It is in 
this context that the problems of adjustment arise. 
Adjustment is also concerned with the problem of human 
personality. In any adjustment situation one's personality 
always plays a dominant role. Adjustment processes are ways 
of behaving, and these responses are direct expressions of 
personality, so that their form will be determined by the 
kind of personality they reflect. The concept of mental health 
must be fitted into the study of adjustment. We are aware 
from our own experience that a healthy mental life is an 
important part of good adjustment. From what we have read, or 
from personal observation, we know that a person with 
obsessive ideas, delusions of persecution, morkid fears, or 
chronic worry and anxiety is not well adjusted to reality. He 
may manage to hold a job, complete his school work, or get 
along with members of his family, but there are always periods 
when his mental difficulties will interfere with good adjust-
ment. Personality is an integrated whole, and it is not 
likely that harmony in one area of human response can be 
sustained when there is serious disharmony in another. 
According to behaviourism all human responses fall into 
one simple category - behaviour: There is no real difference 
between such divergent responses as walking, talking, thinking 
•mental' conflict frustration, imagination, dreaming and 
wanting. There are no innate responses so that all responses 
are habitual at least those that count in the adjustments of 
the organism. Personality is not a psychophysical entity, 
composed of mind and body or of mental and physical processes, 
it is rather an organized totality of habit responses acquired 
in the course of development, training and learning. The 
organism begins life with an extremely simple repertoire of 
responses, and through the mechanism of conditioning it 
gradually acquire a wide range of responses by which it strives 
to meet the demands of its own nature or those imposed by the 
environment. In this view then, adjustment is a process of 
adopting acquired behaviour resnonses to the needs of the 
moment, maladjustment occurs when the habits formed are ill-
suited to these requirements. Personality disturbances and 
mal-adjustment are simply a matter of bad habits. Habits are 
bad when they are inefficient, poorly formed, or not suited to 
the demands imposed on the organism. Thus the secret of living 
and good adjustment is proper conditioning from infancy. 
Every one starts with the same equipment, but difficulties 
arise because of the inefficient application of methods of 
training. 
The behaviouristic emphasis leads to a better under-
standing and interpretation of the role of environmental 
factors in the development of personality and its adjustments 
and to deeper appreciation of the significant part that 
learning plays in the process of adjustment. This emphasis 
also paved the way for the discovery of new methods and 
techniques for the better study of adjustment processes. 
Behaviourism promoted the idea that maladjustment consists of 
learned responses and that proper training is more important 
in human development. 
There are other viewpoints of adjustment eg. psychologi-
cal viewpoint of adjustment. Both behaviourism and psycho-
analysis suffer from the limitation that they are theoretical 
rather than empirical interpretations of human personality. 
By 'psychological* we mean a standpoint that is relatively 
free of theoretical preconceptions, and to study human nature 
empirically through methods of scientific investigation. In 
this view, personality is not conceived in terms demanded by 
theory but in terms of what it actually is or as it can be 
known through empirically devised methods and techniques. 
From the psychological viewpoint, then, the study of 
adjustment requires that whatever scientific investigation has 
revealed about learning and conditioning conflict and frustra-
tion, habit formation and personality development, or needs 
and omotions should be applied in a scientific manner. 
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The difficulties found in the study of adjustment are 
complicated by various factors that we should watch for. One 
may, for example, expect to encounter a great deal of subjec-
tivity plus a priory reasoning and prejudice in the inter-
pretation of adjustment problems. Such problems are deeply 
personal, and it is not easy to maintain a high lend of 
objectivity in our thinking about them. Behaviour symptoms, 
inadequacies of personality, and so on are likely to be 
interpreted in terms of our own feelings and prejudices rather 
than in terms of empirical data. 
These biases are strongly supported by uncritical atti-
tudes. In scientific investigation, we must maintain a criti-
cal attitude toward theoretical interpretations or toward 
personal impressions and convictions that stand in the way of 
careful observation and logical thinking. 
In our study of these behaviour phenomena let us be 
careful, too, of unwarranted generatizations, we argue that 
bad habits are the substance of maladjustment because we find 
them so often associated with poor adjustment. This kind of 
scientifically bad generalization is a constant companion of 
those formulations that seek to explain all behaviour in terms 
of an oversimplified concept. Human nature and conduct do 
not readily fall into a pattern that is created in the image 
of a theory or belief. 
There is one other thing that bears watching in the study 
of adjustment processes. That is the uncritical use of such 
terms as cause, effect and determinant. 
One may learn a great deal about adjustment by the simple 
expedient of closely observing the way in which people cope 
with their problems. Faced with the same difficulty or 
frustration, one person will make a headlong attack on the 
problem, a second will curse and swear, a third will sit down 
quietly to think it over, and a fourth will burst into tears. 
This kind of observation tells us something about the range of 
adjustive responses and about the effect of individual differ-
ences on adjustment. 
A common adjunct to direct observation is statistical 
analysis. If we wish to examine the extent of maladjustment, 
for example, we study whatever statistics are available 
regarding the problem. Statistical analysis are often compli-
mented by empirical studies of adjustment that use the 
techniques of the interview, the rating scale and the persona-
lity questionnaire to elicit whatever information is necessary 
for statistical treatment. 
When we bring all of these methods together, we can see 
that the scientific study of adjustment has made considerable 
progress. 
"Adjustraent is a word of many meanings, 
and it sometimes means different things 
to'different people. This is because it 
is complicated and because sometimes it 
is bad. We must try to decipher its 
meanings, and then decide what 
yardsticks we can use to test these 
qualities in any single personality." 
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Chapter I 
Purpose of the Study 
The term •adjustment' appears in diverse uses. A very 
general meaning is the process of living itself, the dynamic 
equilibrium of the total organism or personality. The healthy 
person seems to live smoothly, taking things in his stride 
even when conditions are difficult. Less healthy persons 
become upset easily and require considerable time to get back 
into their stride again. The maintenance of homeostasis may 
be considered the general adjustment process. 
A second use of the term refers to the state of being 
adjusted. A wrist watch can be adjusted, i.e. put into good 
adjustment. A watch can thus be thought of as being poorly 
adjusted or as being well-adjusted. And so it is with the 
human beings. If his adjustment is poor, if he is mal-
adjusted, he is immature, having not yet achieved the adjust-
ment appropriate to his age. In either case the reference 
is to the individual's type or pattern of adjustment. This is 
his characteristic way of maintaining his own personality 
structure; it is clear particularly in his scheme of values. 
This more limited definition of adjustment is the one most 
used today. 
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A third use relates to the relative adequacy or 
efficiency of the individual's adjustment techniques. When 
motives within the personality pull against each other and 
conflict, and when the individual strives the resulting 
behaviour remains indecisive and thus inefficient. Conflict-
laden behaviour illustrates inefficient adjustment simply 
because the individual has continued to be unable to learn 
has way into solving the problems he faces. He is afraid and 
resists at the same time that he is trying to move assimila-
tively into the new situation. It is efficiency of adjustment 
which constitutes the basis of the present study. 
Therefore, we can say that adjustment is not an easy term 
to define, partly because it has many meanings, partly because 
the criteria for evaluating adjustment has not been clearly 
defined, and partly because adjustment and its contrary 
maladjustment, have common boundaries which tends to blur 
the distinctions between them. Yet if we are to avoid 
confusion and misunderstanding we must clarify the basic 
concepts. If we do not know what adjustment is, we are not 
going to get very far with determining its criteria, condi-
tions, or principles. Similarly we want to be sure that 
related terms such as normality, abnormality and maladjustment 
are clearly understood. As Tyson says: 
" One of the first steps in solving a problem is to 
achieve a satisfactory definition of its nature, i.e. 
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directions become once a clear perception of basic issues 
is achieved." 
We could say very simply that adjustment is how well you 
get along.with yourself and with others. But there are 
difficulties in this concept of adjustment. 
The most important thing in the study of human adjustment 
is not the kind of behaviour that determines whether we are 
dealing with adjustment processes, but the way in which 
behaviour is used. Whether internal demands or environmental 
stresses are met by delinquency, laughter, joy or hostility, 
the concept of adjustment is applicable as long as the 
response serves to reduce the demands made on a person when 
such responses are inefficient, detrimental to personal well 
being they are named as maladjustive. 
Now let us see adjustment in different forms, as described 
below: ~ 
1. Adjustment as Adaptation; The meaning of the term 
'adjustment' has gone through many changes. Adjustment was at 
first likened to adaptation, a process by which simple orga~ 
nism conform to the demands of the environment. While there 
are similarities between the two ideas, the complex processes 
of adjustment cannot be fi,tted into the simpler concept of 
biological adaptation. Human personality and environment are 
too comple)c to be explained in terms of adaptation. Eric Fromm 
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distinguishes what he called static from dynamic adaptation. 
He uses the term static adaptation to refer to relatively 
simple change in habits as when a person moves from one 
country to another, and dynamic adaptation to refer to a 
situation where a person accepts things even when they are 
painful. 
Similarly, the notion of adjustment as self-maintenance 
is applicable to physical well-being but not to adjustment. 
Nor can we accept such definitions as 'satisfactory* relation 
of an organism to its environment', or 'adaptation to the 
demands of r>^ ality'. While a satisfactory relations to one's 
environment is part of adjustment, who can tell what satis-
factory means in this connection? 
The idea of adaptation suggests conformity and it is 
often emphasized that adjustment requires conformity to some 
norm so that the concept becomes bound up with the problem of 
normality. The interpretation of adjustment as conformity to 
social, political, or moral norms involves too many complica-
tions to be very useful. There are strong pressures against 
deviating from moral, social or legal restrictions and the 
norms or standards set by society and the process of adjustment 
there are certain set relations. But adjustment should not 
be confused with conformity. 
2. Adjustment and Individuality;- Individual differences 
cannot be ignored while discussing adjustment. Gifted children 
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do not correspond to the normal pattern either in capacity or 
in behaviour, still they cannot be labelled as maladjusted. 
Some times social and cultural standards are too rigid for 
intelligent conformity. 
3. Adjustment as Mastery;- Good adjustment seems to imply 
some degree of mastery. It means the ability to plan and to 
organize personal responses in such a way that conflicts, 
difficulties and frustrations tend to disappear in the wake 
of mastering conduct. It includes mastery of self so that 
drives, emotions, and habits are brought under control. It 
also means mastery of the environment - the ability to cope 
with reality in an adequate and healthy manner and to mani-
pulate the environment of people and events in a way that 
leads to adjustment. 
Most persons do not possess the ability that mastery 
requires. Above average persons may be expected to exhibit 
mastery, but even here there are failures. If means that each 
person has his own level of adjustment, determined by innate 
capacities, acquired dispositions, and experience. 
Finally we can say that adjustment means many things 
such as need gratification, skill in dealing with frustrations 
and conflicts, peace of mind, or even the formation of 
symptoms. It means learning how to get along successfully 
with other people and how to meet the demands of the job. It 
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is an unknown fact that adjustment in itself is neither good 
nor bad, it is simply an organism's individual way of react-
ing to inner demands or external situations. Some time this 
reaction is efficient, wholesome, or satisfying, and some 
times it is disabling, and ineffective. 
Finally we can say that 'adjustment in itself is neither 
good or bad, it is a process, invovling both mental and 
behavioural responses, by which an individual strives to cope 
with inner needs, tensions, frustrations and conflicts and to 
bring harmony between these inner demands and those imposed 
upon him by the world in which he lives'. Taken into this 
sense, the majority of responses fit into the concept of 
adjustment. 
Concept of Good Adjustment 
Since Adjustment has been defined above, the question 
arises, whom can we call a well-adjusted person? or in other 
words, what is good adjustment? The answer to this question 
is that the well-adjusted person is one whose responses are 
mature, efficient, satisfying and healthy. In contrast an 
emotionally disturbed person is inefficient in completing the 
tasks that a well-adjusted person will complete within no 
time. The term healthy implies that the response is whole-
some, that is, suited to man's nature, to his relations with 
others, and to his responsibilities. Wholesomeness is one of 
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the most characteristic features of good adjustment. 
Adjustment is relative in character since there is no 
such things as a perfectly adjusted person. It must be 
evaluated in terms of a person's capacity to change and to 
cope with demands that are encountered, ani these capacities 
vary with personality and with the level of development. 
Anderson stated that 'Good adjustment cannot be defined once 
and for all in any simple fashion. It must be defined in 
terms of meeting the problem appropriate to the level of 
development - what is good adjustment at one age level may 
be poor adjustment at another. Viewed in this way, growing 
up is a process of meeting stresses and strains and thus 
building the capacity to meet the problems'. 
Adjustment is relative also because it varies to some 
extent with social and cultural norms and because of indivi-
dual variations in behaviour. Even the well-adjusted person 
sometimes find himself with problems that one beyond the 
scope of his adjustive ability. Then, good adjustment is not 
necessarily pervasive. Take an example of a student who is 
emotionally well-adjusted but in class situations he swamped 
by academic difficulties. 
Criteria of Adjustment; 
Adjustment has many different qualities, each one of 
which can be developed into a criterion by which adjustment 
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can be more clearly evaluated. Criteria of adjustment may 
be defined as the standards, norms used to determine the 
quality as well as the degree of personal or social adjustment 
for any individual. By applying these criteria in a clinical 
situation, or when trying to help someone to a better under-
standing of his problems, we are able to get a clear picture 
of his adjustment level. They are, therefore, practical 
quideposts that can be used in both evaluation and treatment. 
When we know what the standards of good adjustment are, we 
are in a better position to direct our efforts intelligently 
and effectively. Also they can be used as primary sources 
for development of principles of counselling. 
Is there a general norm that can be used to evaluate 
man's behaviour and thus determine whether it is adjustive or 
maladjustive? It has already been discussed that good adjust-
ment is primarily conformity to a psychological norm rather 
than a moral one, and this psychological norm may be regarded 
as a general criterion of adjustment. This means that 
adjustive responses can be evaluated as wholesome or unwhole-
some by comparing them with what man should do in terms of 
his natural make-up and his relations to others. Thus we can 
say that delinquency, hostility, and insomnia are all mal-
adjustive since each one violates some aspect of the 
psychological criterion. 
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Specific criteria should be defined which will be applied 
to adjustive behaviour for example, it is easier to see why 
insight is important to adjustment, and how it is related to 
psychological well-being. Insight, therefore, one criterion 
There are many criteria, similar to insight, and all of 
them are organized into three categories:-
(1) Criteria affecting self, 
(2) Criteria affecting others, and 
(3) Criteria for personal growth. 
(1) Criteria Affecting Self: 
It means that we must know our own capabilities and 
limitations if we are to deal effectively with adjustment 
problems. Self knowledge requires an intelligently inventary 
of personal assests and liabilities. By knowing what are 
weaknesses are we can at least try to minimize or eliminate 
their influence on our lives, and by knowing what our strong 
points are we are in a better position to exploit them for 
personal growth. Personal improvement begins with the courage 
and determinations to face the truth about one's self. 
Self-insight also means an awareness of one's basic moti-
vations and the effects that these motivations may have on 
thinking and conduct. Self-insight can make us aware that we 
often blame others for our own mistakes and weaknesses or 
that aches and pains are often an excuse for failing to meet 
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responsibilities. Lacking such insight, people tend to find 
fault with others, to rationalize inadequate behaviour, or to 
develop defensive mechanisms, all of which are inimical to good 
adjustment. 
Self knowledge can lead to objectivity and eventually to 
self-acceptance, two additional qualities by which adjustment 
can be evaluated personal limitations, feelinos of inferiority 
and similar handicaps can be looked at objectively and their 
destructive effects minimized by this appraisal. 
Objectivity is an important step to self-acceptance, a 
quality of adjustmant that is regarded as essential for persoral 
growth. 
A third criterion of good adjustment is self-control by 
which is meant the personal regulation of impulses, thoughts, 
habits, emotions, and behaviour in terms of self-imposed 
principles or of requirements Imposed by society. Magner says 
pointedly 'Emphasis must be placed on self-discipline for it 
is only on this basis that a person can live maturely and 
creatively'. 
Self-control is basic to personal integration, which is 
one of the most significant qualities of the well-adjusted 
person and one of the best yardsticks for determining adjust-
ment level. It refers to the organization of the many elements 
of personality into a closely knit and efficiently functioning 
totality. It ensures harmony of striving and of conduct, of 
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thoughts, feelings, and impulses that make possible the 
resolution of conflicts and of frustrations without the 
necessity of developing symptomatic behaviour. 
In the development of control and integration, the for-
mation of worthwhile habits is an important features since a 
great many of our day to day adjustments are effected through 
habitual behaviour and it is not uncommon for good adjustment 
to be impaired by inefficient habit systems. Habits are 
particularly important to both physical and mental efficiency 
and efficiency itself is necessary to adjustment. Habits of 
laziness, indecision, tardiness, etc. preclude good adjustment 
Partience, charity, forbearness, courage and integrity are 
typical of such virtues. Habits and virtues go hand in hand 
in promoting adjustment. 
The stress of daily living, with its problems, conflicts 
and demands, can be softened to a great extent by a healthy 
sense of humour, which is a criterion of healthy-mindedness. 
For some persons, reality is threatening, hostile and even 
overpowering, -SO there is little room for joy and laughter. 
Their mood is mostly sadness, meloncholy, timidity, anxiety 
and worry. On the contrary, the well-adjusted person has a 
zest for living, and while life has many serious aspects 
there is room for joy and humour. 
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(2) Criteria Affecting Others: 
Some of the criteria by which we evaluate adjustment 
bear directly on one's relationships to other people, one of 
the foremost being a sense of responsibility* The well-
adjusted person, while enjoying a zest for living and being 
able to appreciate the less serious aspects of life, neverthe-
less accepts his responsibilities. The student who neglects 
his studies or the teacher who is habitually late for work is 
not reacting adjustively. The irresponsible adults are imma-
ture in their attitudes towards what is expected of them, and 
this itself is a sign of inadequate adjustment. Responsibi-
lity is an essential part of maturity and is also essential to 
adjustment. 
Maturity of response is an essential criterion of effec-
tive adjustment. Maturity implies adequate development of 
basic structures, capacities, and needs, acceptances of 
responsibility, and growth of personality towards a well-
ordered, balanced, and satisfying adult life. Good adjustment 
requires maturity in all aspects of human conduct including 
the emotional, social, moral and religious, and to the extent 
that there is a failure in any one of these areas, maladjust-
ment is likely to occur. 
As far as social relations are concerned good adjustment 
requires that we be able to get along with other people, 
which is the essence of social adjustment. In other words. 
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social consciousness is a basic criterion of adequate 
adjustment. In order to get along with other people, the 
development of healthy, friendly relationships, respect for 
the rights, opinions, and personalities of others and 
especially a high regard for the personal integrity and worth 
of other is essential. 
Social consciousness requires a sincere interest and 
participation in the experiences, hopes, ambitions, dis-
appointments and failures of those with whom we live, we 
must take active interest in the lives of others. 
(3) Criteria of Personal Growth; 
Many of the qualities of good adjustment have specific 
implications for personal growth. This idea is embodied in 
the criterion of self-development which means the continuous 
growth of personality toward the goals of maturity and personal 
achievement. 
The growth of personality is furthered by a wide range 
of interests in both work and play. It is difficult to adjust 
well to the demands of work that is uninteresting. In order 
to require interest it is essential to participate in different 
types of activities related to one's vocation. These voca-
tional interests and changes are complemented by other 
avocational interests, which can contribute greatly to working 
out satisfactory adjustment. Healthy interests lead to 
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healthy adjustment. 
Personal growth is dependent also on an adequate scale 
of values and well-defined goals, criteria by which one can 
always evaluate adjustment. By a scale of values or 
philosophy of life we mean simply the set of ideas, truths, 
beliefs, and principles that guide a person in his thinking, 
in his attitudes and relations to himself and others, in his 
perspective regarding reality, and in his social, moral, and 
religious behaviour. It is this set of values that will 
determine whether reality is threatening, hostile, overwhelm-
ing or not worth trying to adjust to. Adjustment requires the 
effective handling of problems and stresses that occur in our 
daily lives, and, and the solution of problems will be 
determined by the values that we can bring on the situation. 
People who are emotionally disturbed lack the knowledge, 
values or principles that would enable them to reduce the 
decision, that is so disturbing. 
In the process of maturing, the development of a value 
system will include the formation of intermediate as well as 
life-long goals, the centre around which adjustive behaviour 
can be formed. 
As a final criterion by which to evaluate adjustment we 
should consider attitudes toward reality. Good adjustment 
requires a sound realistic attitude that enables a person to 
accept reality as it is rather than in terms of what his 
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wishes, beliefs, or feelings determine it to be. Healthy 
attitudes toward the past, the present, and the future are 
of profound importance to healthy adjustment. 
To the extent that there criteria are fulfilled, the end 
result is likely to be a healthy and well-adjusted personality 
free of disabling responses and symptoms that characterize the 
inadequate, and maladjusted personality. The presence of 
these negative signs is also a criterion for evaluating 
adjustment level. Maladjustment has a way of expressing it-
self in overt responses as well as in mental symptoms, and 
therefore the absence of such responses can be used as an 
index of adequate adjustment. This criterion is not absolute, 
but it is a good rule of thumb for the quick evaluation of 
adjustment level. 
Keeping in mind the definition of adjustment, and the 
criteria for evaluating adjustment, the researcher thought of 
finding the problems of adjustment of boys and girls who seem 
to be frustrated and disappointed in their short span of life. 
Therefore, the investigator has tried to investigate the 
problems of adjustment among boys and girls, and developed 
the following hypothesis:-
There is no significant difference of adjustment 




It is important to study researches already done in the 
area under investigation. It is not possible to do research 
in isolation. At the same time it is not easy to find identi-
cal researches, therefore, all the researches which in some 
way or the other are related will be of some help to the 
investigator. The researches listed in journals. International 
Dessertations abstracts. Survey of Educational Researches in 
India and books were consulted, and the following researches 
were collected to serve the purpose. 
Atwal (1960) reports on intensive study by Merl E. Bonny 
of the most-accepted and the least-accepted children of a 
group of 92 and, says that the investigator found that the 
social isolates had more of emotional problems than those of 
the socially accepted. 
Atwal also reported another study by Norman Grovelund and 
Walter S. Holmland in which one of the findings related to Co. 
relation between social acceptance and adjustment of school-
life. The findings of this study show that the socially 
accepted children had more adjustment to school life than 
socially isolated. 
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Wardlow and Green in a socio-metric study of pear status 
among adalescent girls found that personality problems and 
disturbances contribute to the unacceptability of the indi-
vidual. 
Chuman compared the socially accepted and socially-
rejected children in regard to adjustment in their school, 
house, society, sex, religion and miscellaneous and some areas 
of life. He observed that there are significant differences 
between socially-accepted and rejected children only in 
respect of their school and home adjustment. 
The study conducted at N.I.E., Delhi Dr. A.N. Sharma 
brings to light the fact that socially-rejected children are 
poor on each one of the five adjustment areas of life, namely, 
home, school, society, health and emotional. 
Hawton compared the home adjustment of socially populars, 
socially accepted and socially isolated children. He found 
definited evidence for a social isolation to be positively 
related with poor home adjustment and popularity in group with 
effective home adjustment. Another noteworthy feature of this 
study was the observance of a very low relationship between 
self-adjustment scores and sociometric scores. This discrepancy 
score in the value of the two variables is probably responsible 
for an insignificant relationship between self-adjustment and 
social-acceptance. 
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Grovlund and Anderson compared the characteristics of 
socially accepted, socially rejected, and socially neglected 
pupils in a junior high school population. The socially 
accepted pupils were those who received the largest number of 
acceptance choices on the socio-metric test, the socially 
rejected were those who received the smallest number of both 
acceptance and rejection choices. They were twenty pupils in 
each category, out of a total population of 158. 
Bonny reported significant differences between fourth-
grade pupils with high and low socio-metric status on a number 
of behaviour characteristics. Pupils with high socio-metric 
status were found to be significantly superior on both personal 
and social behaviour descriptions. They were characterised 
most frequently by their peers as being tidy, good looking, 
happy, friendly and cheerful. In their social relation they 
were described as being enthusiastic, active in recitations at 
ease with adults, welcomed other class members, and as exhibit-
ing leadership in groups. Thus, the pupils who were highly 
chosen on socio-metric tests were perceived by their class 
mates as possessing socially admired qualities which contribute 
to effective social interaction. 
Longstreth, Langdon, Roger and Rice (1964) conducted a 
research paper on 'Perceptions of Parental Bhehaviour and 
Identification with Parents by Three Groups of Boys Differing 
in School Adjustment'. The objective of this paper is to find 
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out the perceptions of parental behaviour and identification 
with parents by three groups of boys differing in school 
adjustment. 
The sample used consisted of three students groups. Two 
groups of problem students were identified for study, aggre-
ssive students, and non-aggressive underachievers and a control 
group of 'non-problem' students. 
The three major findings of the study are:-
(i) Aggressive boys described their parents as significantly 
lower in love than well-adjusted boys, with under-
achiever boys between these two groups. 
(ii) Aggressive boys described themselves significantly less 
identified with their parents (and thus more identified 
with peers) than well-adjusted boys, with nonaggressive 
underachievers occupying an intermediate position. 
(iii) Descriptions of parents as high in love and control were 
positively correlated with descriptions of self as high 
in parental identification. 
Miss Mustafa Razia (1960-61) conducted a research project 
with the topic was 'Study of Adjustment and Social Maturity 
Among Adolescent Boys and Girls'. 
The purpose of the study is to find out how for individuals 
during the crucial period of adolescence which is worked by a 
high degree of social development are able to attain social 
maturity and adjustment during the period and how these two 
important dimensions of personality vary with age among 
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adolescent boys and girls. 
Another purpose of the study is to find out how closely 
are these two significant features of personality correlated. 
The findings of the study are: 
that both dimensions of personality i.e. social maturity and 
adjustment, on the whole increase with age. 
Sex differences have also been pointed out and it is 
evident that while girls attain a higher level of social 
maturity in early adolescence because they are one or two years 
ahead of boys in their general development, the development of 
these aspects suffer from the social taboos and social dis-
abilities, particularly between the ages fourteen and seventeen. 
The adjustment to environment proceed more smoothly in the case 
of boys who enjoy comparatively greater freedom of action and 
have many opportunities. 
Although the social maturity scale and adjustment are 
positive and significant they do not represent a high degree of 
correlation between the two features of adolescent personality. 
Ahmadi A. Majid (1966) conducted a research study. The 
topic was 'A Study of Self Acceptance in Relation to Feeling 
of Security Insecurity and Adjustment'. 
The purpose of the study is to investigate the relation of 
self acceptation with the feeling of security on the one hand, 
and with adjustment on the other hand. 
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He found that self concept feeling of security or in-
security and level of personal adjustment, all are interdependent 
and are the outcome of the same psychological dynamics. 
Mehta (1969) studied emotional, social and scholastic 
problem of children in respect of their socio-economic status. 
Sample consisted of 150 problem children of age group of five 
to twelve years of age. 
Matto (1972) conducted his research among urban population 
of boys and girls to find out the adjustment differences at 
different level of general intelligence. He found a signifi-
cant difference in the adjustment of adolescents at three level 
of socio-economic status groups in the area of home, health and 
emotional adjustment. 
Agarwal (1970) attempted to find out adjustment problems 
of secondary school students. 
The purpose of the study was to find out the relationship 
between adjustment problems of boys between the age of thirteen 
to eighteen and their socio-economic status. His sample con-
sisted of 2375 boys of secondary schools belonging to different 
socio-economic status groups. His findings reveal that in the 
area of home and health adjustment there is a significant 
difference among boys belonging to different socio-economic 
groups. While the overall adjustment problems were found to 
be high among boys belonging to upper socio-economic group, 
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and lowest in the lower socio-economic group. 
Adjustment Inventory developed by Saxena for the inves-
tigation of different dimensions of adjustment. The study 
indicated that there is relationship between the incidence 
of problem children in families and their socio-economic 
status. 
Chapter III 




Collection of Data And Statistical 
Analysis 
Population and Sample 
A sample of students of Class X were randomly selected 
from Our Lady of Fatima Secondary School, A.M.U. Girls' School 
and S.T. High School, Aligarh. An effort has been made to 
have equal number of boys and girls in each group, but 
students did not return the papers as evidenced in table 1, 
Table 1 
Schools Boys Girls 
Our Lady of Fatima 35 23 
A.M.U., S.T. High 15 -
A.M.U. Girls' High - 27 
Origirtal Problem Check List was discussed with a group of 
teachers teaching Class X, some of the problems v/ere eliminated 
after the discussion and 50 problems were listed in the Problem 
Check List. After the Check List was finalised, it was printed 
for administration in Class X. The ordinary class-room 
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arrangement served the purpose by alloting alternate seats to 
each student to make consultation impossible clear directions 
and instructions were printed in the beginning of the check 
list. One hour was given. 
The scores of the Problem Check List were classified to 
find out reliability, validity, and to establish norms. 
Reliability and Validity 
The Adjustment Problem Check Lists were checked and arranged 
in descending order of scores, the highest on the top and lowest 
at the bottom. On the basis of the marks obtained, the lists 
were divided into three groups according to the recommended 
practice in this regard. 21'/. in the upper group, TTl-/. in the 
lower group, and the remaining 46>< in the middle group. 
The responses to the list problems were then tabulated for 
each group. 
Statistical Analysis of Data 
Statistical methods are concerned with the reduction of 
masses of the data into a few convenient descriptive terms and 
with the drawing of inference there from. There are some tools 
for analyzing data collected from the study. 
The choice of statistics in a given investigation is largely 
determined by the purpose of the study, level of measurement, 
and the nature of distribution of the data. 
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Keeping in view the purpose of the study, the statistical 
analysis of the present investigation is divided into two parts 
Part - I 
In the first part of the analysis non-parametic statisti-
cal technique was used. Chi-square is the most frequently used 
non-pararaetic technique which was employed for the analysis of 
the data, since the data does not fulfil the assumption of 
normality. 
In the application of Chi-square there are certain assump-
tions which restricts its use, namely the sampled discrepancy of 
observed from expected should follow a normal distribution. 
Secondly, the observations should be independent of one another. 
Having satisfied that the data do not violate any of these 
assumptions, chi-square was applied. 
In order to compute chi-square 2x3 tables were prepared and 
frequency were plotted in each cell, and sum of rows and columns 
were obtained. The independent value (f ) was calculated for 
each cell. Then the discrepency between f^  and f^  was obtained 
and squared. Squared discrepency was then divided by expected 
frequency. All the values were added and thus chi-square value 
was found. The formula used for the chi-square value is, 
(^ 0 - ^e) 
Chi-square = ? 
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The obtained values were checked against tabulated values 
for level of significance. The results were considered signi-
ficant at ,0^-/. or .01;^  level for degree of freedom. 
Example 
Forty eight subjects are ssked to express their attitude 
toward the proposition by marking F (favourable), I (indifferent) 
or U (unfavourable). Of the members in the group, 24 marked F, 
12 I and 12 U. Do these results indicate a significant trend of 
opinion^ 
The observed data (fg) are given in the first row. In the 
second row is the distribution of answers to be expected (fg) , 
if each ansv/er is selected equally often. Below the table are 
entered the differences (fQ - fe)• Each of these differences is 
squared and divided by its fe (64/16 + 16/16 + 16/16) to give 






Favourable Indifferent Unfavourable 
24 12 12 48 
16 16 16 48 
(fo - fe) 8 4 4 
(fo - fg) 64 16 16 
(fo - fe) 
fe 
2 r^^o " ^^K . 
^ = I [ ^ ] = 6 df = 2 P = .05 
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The degree of freedom in the table may be calculated from 
the formula df = (r-l) (c-1) to be (3-1) (2-1) or 2. Or the 
degree of freedom may be found directly in the following way:-
Since we know the row totals to be 48, when two entries are 
made in a row the third is immediately fixed, is not 'free'. 
When the first two entries in row 1 are 24 and 12, for example, 
the third entry must be 12 to make up 48. 
Since we also know the sums of the columns, only one entry 
in a column is free, the second being fixed as soon as the first 
is tabulated. There are, then, two degrees of freedom for rov/s 
and one degree of freedom for columns, and 2x1 = 2 degrees of 
freedom for the table. 
Part - II 
Raw scores were changed into standard scores. Then 
'significance of difference between means' was calculated. 
Following steps were taken in the calculation of 'significance 
of difference between means, i.e. 't' test. 
(i) Calculation of means of the two groups to compare 
M, and M2. 
( ii) Calculation of standard deviations of the two groups 
under study Oj^  and 02» 
(iii) After calculating means and standard deviations, 
following formula was applied:-
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t = ^ ^ 
Ol , O2 
The following formula could have also been applied, 
Ml - Mo 
t = -i -A 
^1 , ^2 
NTI-^-N-^ 
In this formula numerator % ~ ^ o ~ difference between means 
of the two groups. Denominator + standard error of 
Nj^  N2 
t he d i f f e r e n c e between means (SE Mj^  - M2) 
Thus: 
Difference between means 
t = Standard error of difference between means 
In addition two additional concepts should also be consider-
ed namely the null hypothesis and the level of significance. 
The Null Hypothesis; 
A null hypothesis states that there is no significant 
difference between two parameters. It concerns a judgement as 
to whether apparent differences are true differences or whether 
they merely' result from sampling error. The experi-men-ter 
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formulates a null hypothesis. What he hypothesizes is that any 
apparent difference between the mean achievement of the experi-
mental and 'control sample groups at the end of the experimental 
cycle is simply the result of sampling error, as explained by 
the operation of the central limit theorem. 
Rejecting a null hypothesis provides a stronger test of 
logic. Evidence that is inconsistent with a particular negative 
hypothesis provides a strong basis for its rejection. If the 
difference between the mean achievement of the experimental and 
the control groups is too great to attribute to the normal fluc-
tuations that result from sampling error, the experiment may 
reject the null hypothesis. If the difference between mean was 
not great enough to reject the null hypothesis, the Investigator 
accept it. He concludes that there was no significant difference 
The Level of Significance 
The rejection or acceptance of a null hypothesis is based 
upon some level of significance as a criterion. In educational 
term the b'A ( .05) level of significance is often used as a 
standard for rejection. A more rigorous test of significance 
is the 1'/. (.01). Rejecting a null hypothesis at the .01 level 
means then the critical ratio value equals or exceeds 2.58 and 
it may be concluded that the difference between means is 
significant at the .01 level. 
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In order to achieve the purpose of study, it was necessary 
to formulate a hypothesis. It not only gives direction to the 
efforts of the investigator, but it also save him from collect-
ing irrelevant data. 
Hypothesis for the study has been formulated on the basis 
of Investigator's understanding of the current status of 
research in the area as well as the theoretical conceptualiza-
tion of the problem. 
The hypothesis for the present study is: 
•There is no significant difference of adjustment 
problems among boys and girls of Class X.' 
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BOYS 
S I , 
No. 
P R O B L E M S 
a b c d e 
12 15 6 45 33 
33 6 3 12 6 
21 12 27 9 30 
42 12 0 6 12 
21 3 9 18 24 
24 • 24 18 3 15 
42 18 30 33 6 
0 9 24 9 39 
3 9 12 3 45 
18 6 15 15 24 
12 15 0 18 3 
24 30 27 9 30 
12 30 48 6 6 
12 15 3 18 12 
6 0 24 24 18 
21 3 18 0 21 
12 33 15 12 27 
3 0 3 18 6 
3 18 9 12 36 
0 27 15 6 45 
6 3 15 15 21 
12 9 9 6 
Contd. 
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15 15 6 15 12 
45 12 9 15 12 
24 6 3 6 39 
3 27 18 3 15 
6 12 39 9 15 
18 18 12 6 21 
9 6 48 15 24 
12 36 3 3 24 
9 12 12 3 24 
15 15 9 30 9 
6 15 3 3 0 
30 9 15 3 21 
3 3 15 12 18 
12 0 6 6 21 
6 15 12 9 15 
6 12 18 9 21 
3 18 21 21 6 
15 30 36 12 3 
21 18 18 6 3 
21 12 9 48 9 
33 6 6 21 9 
27 3 15 12 3 
27 9 3 24 
Contd. 
18 








30 15 9 15 18 
6 0 33 9 30 
9 13 18 3 27 
6 12 24 9 0 
3 6 18 9 18 
Tota l 765 642 768 633 936 
Percen tage 20.43 17.15 20 .51 16.91 25.0 
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P R O B L E M S 
a b c d e 
3 9 3 50 45 
27 0 0 9 15 
3 0 50 12 42 
21 12 0 21 6 
18 6 3 24 
0 3 9 10 36 
33 9 50 36 24 
9 0 42 9 15 
0 9 21 3 36 
15 9 6 18 24 
21 21 3 27 3 
27 21 15 21 21 
24 21 27 6 3 
0 0 0 15 12 
15 3 15 27 33 
30 6 12 0 30 
12 39 18 15 45 
3 3 1 6 0 
6 18 1 0 30 
0 39 12 6 50 
0 12 12 45 7 
12 3 9 0 
Contd. 
30 



























27 9 30 9 9 
18 12 3 15 21 
33 15 0 15 24 
15 27 18 9 15 
10 15 36 15 21 
6 21 15 12 9 
9 3 48 15 33 
27 24 3 3 15 
0 6 15 3 24 
39 18 12 21 6 
9 15 18 0 24 
39 6 18 12 18 
3 9 27 3 21 
3 0 12 6 15 
12 42 18 9 6 
0 18 12 3 18 
0 18 3 21 0 
39 6 39 0 0 
3 18 30 3 0 
15 6 9 45 0 
21 0 12 21 21 
39 3 18 15 0 
27 6 24 18 21 
21 15 3 18 
Contd. 
21 







9 0 12 12 50 
3 0 3 21 21 
6 6 42 6 4 
3 9 18 15 6 
Total 723 570 621 705 933 




765 642 768 633 936 
(763.58) (621.95) (712.78) (686.61) (959.09) 3744 
723 570 621 705 933 
GIRLS 
(724.42) (590.05) (676.22) (651.39) (909.91) 3552 
Total 1488 1212 1389 1338 1869 7296 
Column X Row 
Total 
Chi-square = I [ (fo - fe)' 
Chi square = 19.90 
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d^^= (c - 1) (r - 1) 
= (5 - 1) (2 - 1) 
= (4) X (1) 
d, = 4 
Tabulated significant value at .05 = 9.488 = 9.49 
Calculated value of Chi-square is greater than the tabula-
ted value of Chi-square at .05 level of significance, 
19.90 is greater than 9.49 
If the calculated value of Chi-square is more than the 
table value of Chi-square, it means that the difference is 
significant then the null hypothesis is rejected. 
In the present study there is a significant difference in 
adjustment problems among boys and girls, therefore, the null 
hypothesis is rejected. 
The author made a list of adjustment problems common among 
Boys and Girls, as given below;-
Adjustment Problems Common 
Among Boys and Girls 
1. Worrying about marks, 
2. Teachers not considerate of students' feeling, 
3. Losing my temper 
4. Being nervous 
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5. Getting excited too easily. 
6. Worrying 
7. Parents sacrificing too much for me 
8. Not spending enough time in study 
9. Subjects not related to every day life. 
10. Too little chance to do what I want to do 
11. Too little chance to get into sports. 
12. Not using my leisure time well. 
13. vVanting a more pleasant personality 
14. Lacking leadership qualities 
15. Being careless 
16. Not taking some things seriously enough 
17. Want to be my own 
18. Unable to express myself well in words 
19. Afraid to speak up in class discussion 
20. Punished for some thing I did not do 
21. Nothing interesting to do in vacation. 
22. Being timid or shy 
23. Afraid of making mistakes 
24. Too much work is required in some subjects 
25. Not telling parents every thing 
26. Afraid of the future 
27. Living too far from school 
28. Too little social life. 
29. Having feelings of extreme loneliness 
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30. Afraid.I won't be able to get admission in the College 
31. Weak in spellings and Grammer 
32. Lunch hour too short 
33. Teachers not friendly to students 
34. Parents working too hard 
35. Wanting to learn how to dance 
36. Wanting to be more popular 
37. Lacking self-confidence 
38. Lacking self control 
39. Parents expecting too much of me. 
The following is the list of Adjustment Problems of 
Girls, 
Ad.justment Problems of Girls 
S.No, Adjustment Problems 
1» Worrying about examinations 
2. Having to ask parents for money . 
3. Slow in getting acquainted with people 
4. Trouble in keeping a conversation going 
5. Being different 
6. Made to take subjects I don't like. 
7. Finding it hard to talk about my troubles 
8. Text-books too hard to understand. 
9. So often feel restless in classes 














11. Feeling inferior 15 
12. Some times wishing I'd never been born 10 
13. Choosing best subjects to prepare for College 74 
14. Not very attractive physically 32 
15. Not having a room of my own 25 
16. So often not allowed to go out at night 82 
17. Too easily moved to tears. 22.5 
18. Not getting along with a brother or sister 58 
19. Parents not trusting me 86.5 
20. Trouble with mathematics 80.6 
21. Not getting personal held from the teacher 92 
22. Sometimes acting childish or immature 24 
The following list has been prepared of the adjustment 
problems of Boys. 
Adjustment Problems of Boys 
S.No. Adjustment Problems Percentage 
. of Boys 
1. Don't like to study 74 
2. Slow in reading 77 
3. Firing very easily 42 
4. Not sure of my social etiquette 12 
5. Getting into arguments 40 
6. Hurting people's feelings 64 
7. Being treated like a child at home 84 
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8. Trouble with my feet, 10.5 
9. Lacking skill in sports and games 55 
10. Weak eyes 8.6 
11. Having to watch every rupee I spend 68 
12. Not having any fun with mother or father 88 
13. Needing to know more about professions 70 
14. Not as strong and healthy as I should be 80 
15. School is too strict 76 
16. Not knowing what I really want 42 
17. Poor posture 6.5 
18. Having no Car in the family 15 
19. Wanting more freedom at home 88 
20. Weak in writing 10 
21. Just can't get some subjects. 62 
22. Wanting to im.rove my appearance 12.5 
23. Having bad luck 10 
24. Don't know how to look for a job 35 
"Conclusions drawn after statistical 
analysis are discussed in the next 
Chapter." 
%o<i 
"To play effective part in the 
development of the whole child, we must 
have clearly defind goals. We must know 
the life problems that the child must 
solve and we must learn to recognize the 
patterns of behaviour that indicate a 
normal and happy development and those 
that are symptomatic of abnormal 
development. And having learned to 
recognize danger symptoms, we must know 
the ways in which the school can 





Conclusions and Suggestions 
Three lists of adjustment problems of adolescent boys and 
girls have already been given in the previous chapter. After 
making a critical study of these lists, these problems can be 
catagorised under six broad heads:-
1. Adjustment problems related to Emotional Stability, 
2. Adjustment problems related to social maturity. 
3. Adjustment problems related to intellectual maturity. 
4. Adjustment problems related to vocational competence. 
5. Adjustment problems related to utilization of leisure 
time. 
6. Adjustment problems and a philosophy of life. 
As we study each of these areas, we shall look for the 
symptoms that, in our society are most indicative of immaturity 
and maladjustment. Since satisfactory adjustment is a demand 
of the day, it must be a continuous process of attaining 
successive developmental goals. We shall examine some of the 
critical problems that each person faces during adolescence. 
High level adjustment means that the individual has found satis-
factory solutions for all the major problems of life. A failure 
to solve problems in one area threatens his adjustment in other 
areas. And for good social adjustment the solution adopted by 
the individual must harmonize with the customs and traditions of 
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society in which he is to live and work. 
!• Emotional Stability 
The road to mature emotional adjustment is made up of many 
developmental steps from childhood to adult fulfillment. During 
his childhood he depends upon his parents for food, clothing 
and luxuries. Adult emotional stability does not flower, full-
blov/n, at some magic time in adolescence. 
As the child grows older, the school share the took of 
providing experiences that n:rture emotional stability. By indi-
vidualizing instruction and appraisal, the school helps him to 
iccept and to respect himself. By encouraging him to tackle 
problems that he is able to solve, it develops in him a feeling 
of competence and security. And it is from this basic sense of 
security that he derives freedom of emotional expression and the 
ability to enjoy life. Parents and teachers, working together, 
can increase the child's feeling of security by providing him 
Vi/ith training in cooperative social behaviour. 
In democratically conducted class room, where youth himself 
helps to evaluate his own accomplishments, he learns to welcome 
suggestions. Emotional maturity cannot be measured on a single 
scale or in a single environment. It must be appraised in many 
different contexts. A child may be confident, relaxed, and 
capable when he faces one situation, but fearful, tense and 
incompetent when he faces another e.g. girls have given clear 
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indication in adjustment problems list that they are slow in 
getting acquainted with people, finding hard to talk about their 
troubles, so often they feel restless in classes etc. 
At the highest level of emotional maturity, the individual 
faces every new situation with assurance and confidence. He 
develops flexibility only by practice in meeting many different 
types of problem situations. V^ e, the teachers must not shield 
him from his problems through over-protection. Instead the 
teachers must actively set about to provide him with experiences 
in cooperating with his classfellows, in witnessing and parti-
cipating in music, sports, and in sharing in the activities of 
the democratically conducted classroom. All these experiences 
prepare him to face new problems without undue anxiety. Only 
through meeting and solving new problems he learns the ways of 
emotional maturity. 
2. Social Maturity 
By adolescence the social group carries a tremendous pressure 
to conform. Adolescents must talk alike, dress alike, eat almost 
the same type of food and have the same heroes. Not until the 
adolescent has attained considerable maturity and security does 
he feel that he can depart, without fear of penalty, from the 
mould into which his fellovs have forced him and into which he 
has forced others. If his parents permit him to do and have 
everything he likes because all the other boys do, his adult life 
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may become an endless struggle. Both teachers and parents must 
be sensitive to the fine distinction between hurting his chances 
of becoming an accepted member of the group and helping him to 
develop independence of thought and action. 
Prejudice are barriers to full social development. Often 
the child accepts them without reservations from adults. The 
prejudiced adolescent is unable to recognize that there can 
possibly be anything desirable about a person or an idea against 
which he is prejudiced. Of course all adults retain certain 
prejudices. But we must set as a logical goal of social develop-
ment the removal of prejudices and the development of an ability 
to judge and accept each individual on his merits. 
As with emotional maturity, social maturity cannot be 
measured on a single scale or appraised in a single social 
setting. Social maturity calls for a flexibility that enables 
the individual to adjust to a variety of social groups and 
situations. 
3. Intellectual Maturity 
There are problems which have been included in the List of 
Adjustment Problems common among boys and girls. This list 
includes the following problems:-
(a) Not spending enough time in study. 
(b) Subjects not related to every day life. 
55 
(c) Too little chance to do what I want to do. 
(d) Afraid to speak up in class discussion. 
There-are many move. Intellectual growth should not cease 
with the attainment of physical maturity, it should continue 
throughout life. In adulthood life, a person uses all reliable 
sources of information, he does not limit himself to television, 
radio, newspapers, magazines. And he evaluates what he hears 
and reads. The youth holds any thing that is printed as true; 
the adults use their full background to knowledge to interpret 
what they read. They do not simply add new information as a 
series of isolated items; they integrate it with their previous 
knowledge. 
The youth depends on others, particularly on teachers and 
parents to interpret the world about him. As he matures, he 
must gradually outgrow that independence. Intellectual 
maturity is nourished by a desire for evidence and by the 
ability to evaluate sources of information. By strengthening 
his curiosity and by teaching him how to go about satisfying it, 
the school can foster an intellectual maturity that will enrich 
his entire life. 
4. Adjustment Problems related to Vocational Competence 
There are certain problem listed in the list of adjustment 
problems related to vocational competence, for example, afraid 
of the future, not knowing what I really want to do, don't 
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know how to look for a job etc. 
The average adult must work to earn a living. He should 
choose a vocation that he finds satisfying, that is within 
his capabilities, and for which he can secure adequate train-
ing. It should be suited to his interests, personality, and 
habits of life. The ideal vocation satisfies needs in addition 
to the need for financial security. A job that satisfies the 
desire for new experiences, self-respect, and the regard for 
others contributes much to the individual well-being and 
efficiency. 
The pattern of ultimate vocational adjustment begins to 
take shape during childhood. The young child exhibits an 
early interest in the choice of a vocation, but his choice is 
largely governed by the seeming glamour of adult occupations. 
Perhaps the greatest step that he can take toward vocational 
adjustment is to develop adequate work habits and a satisfactor/ 
emotional and social adjustment. He should learn to accept 
certain responsibilities that seem important to him in his 
family or group life. By the time the individual has reached 
adolescence, he should think seriously about choosing a specific 
vocation from among those for which he possesses the intellec-
tual and physical requirements. 
Wide experience in extra curricular activities and in 
elective courses gives the student an opportunity to acquire 
skills and find interests that will contribute to his 
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vocational adjustment. Guidance and counselling program can 
help him understand his vocational aptitudes and interests 
and make wise plans for obtaining suitable training. 
5. Ad.justment Problems related to the Utilization 
of Leisure Time 
When students say 'not using my leisure time well, having 
feelings of extreme loneliness, nothing interesting to do in 
my spare time etc. In this phase, throughout adolescence, play 
is extremely active and closely involved with social interests. 
The leisure time interests of the typical adolescent are 
tremendously varied and somewhat unrelated to each other, 
6. Adjustment Problems And A Philosophy of Life 
12>'A students have indicated that 'teachers not considerate 
of students' feelings, being timid or shy has been expressed 
by 2A-A of the group of students, 11.6>< are afraid of the future, 
lO/. girls say 'sometimes wishing I'd never been born etc' . 
Many adolescents, consciously or unconsciously spend a 
great deal of energy in attempts to formulate a philosophy of 
life. Decisions that the adult makes almost automatically now 
require sleepless nights and a great deal of nervous tension. 
The adolescent learns that, much SLS he desires the respect of 
all his fellowbeings and of all adults, he must decide what 
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group he will associate himself with and which adults he wants 
to think highly of him. He is forced to make choices, knowing 
that if he follows the code of one group he will be rejected 
by another. Making these choices is essential to his progress 
toward the formulation of an adult philosophy. 
After discussing the different categories of Adjustment 
problems, the question arises what can teachers do in the 
classroom to help students with adjustment problems? 
The answer to the question is that first,teachers must 
have clear objectives that they can state in terms of specific 
patterns of behaviour. They must know the type of behaviour 
that is typical and normal for children at each age level. 
They must know the pit falls that he in the way of attaining 
good adjustment, and ways to remove or reduce problems that 
are too great for the individuals to solve. They must under-
stand the goals of human development and the symptoms of mal-
adjustment. Only if they have a deep understanding of behaviour 
will they know when and how to aid those who are having 
adjustment difficulties or to encourage well-adjusted students 
to persist in their present behaviour. 
As professional persons, teachers have an obligation to 
help the student to learn to solve his life problems. Teachers 
must provide a wide variety of experiences in v;hich he can 
learn to accept responsibility for solving day-to-day 
problems. Teachers must provide each individual with 
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experiences in identifying vocational goals that are in keeping 
with his abilities and interests. The school's aim, and 
teacher's aim is to produce well-adjusted individuals who vjill 
ultimately become, well-adjusted adults. 
Teachers have to keep in mind that each individual is 
encountering specific, individual problems that require 
different types of help. The withdrawn individual needs to 
experience success in attaining the esteem of others, the 
aggressive individual needs to taste the success that comes 
from contributing to the welfare of the group. 
In working with the individual that all behaviour, good 
and bad, has a cause and that the behaviour itself is only a 
symptom of the individual's attempts to solve his problems. 
Ordinarily, it is useless to try to treat symptoms. Instead, 
teacher should try to diagnose the symptoms and then move on 
to remedy the causes that are responsible. 
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PROBLEM CHECK LIST 
Your name : 
Age : Date of birth: 
Name of School : 
Date : 
DIRECTIONS 
This is not a test. It is a list of problems which are often 
troubling students to your age-problems of health money, social 
life, home relation, religion vocation, school work, and the 
like. Some of these problems are likely to be troubling you 
and some are not. As you read the list, pick out the problems 
which are troubling you. There are two steps in what you do. 
First Step : 
Read through the list slowly, and when you come to a problem 
which suggests which is troubling you, underline it. For 
example, if you are troubled by the fact that you are under-
weight, underline the first item like this, '1. Being under-
weight.' Go through the whole list in this way, marking the 
problems which are troubling you. 
Second Step : 
When you have completed the first step, look back over the 
problems you have underlined and pick out the ones v/hich 
you feel are troubling you most. Show these problems by 
making a circle around the numbers in front of them. For 
example, if, as you look back over all the problems you 
have underlined you decide that 'Being underweight' is one 
of those which troubles you most, then make a circle around 
the number in front of the item, like this, * 1. Being 
underweic?ht.' 
First Step : Read the list slowly, and as you come to a 
problem which troubles you, underline it. 
1. a) Don't like to study 
b) Poor memory 
c) Slow in reading 
d) Worrying about marks 
e) 'yVorrying about examinations 
2. a) Teacher not considerate of students' feeling 
b) Teacher not practicing what they preach 
c) Too many poor teachers 
d) Grades unfair a measures of ability 
e) Unfair tests 
3. a) Being underweight 
b) Being overweight 
c) Not getting enough exercise 
d) Getting sick too often 
e) Tiring very easily 
4. a) Needing to learn how to save money 
b) Not knowing how to spend my money 
c) Having less money than my friends have 
d) Having to ask parents for money 
e) Having no regular allowance (or income) 
5. a) Slow in getting acquainted with people 
b) Awkward in meeting people 
c) Being ill at ease at social affairs 
d) Trouble in keeping a conversation going 
e) Unsure of my social etiquette 
6. a) Getting into arguments 
b) Hurting people's feelings 
c) Being talked about 
d) Being made fun of 
e) Being 'different' 
7. a) Losing my temper 
b) Taking some things to seriously 
c) Being nervous 
d) Getting excited too easily 
e) iVorrying 
8, a) Vv'orried about a member of the family-
Sickness in the family 
Parents sacrificing too much for me 
Parents not understanding me 
Being treated like a child at home 
Missing too many days of school 
Being a grade behind in school 
Adjusting to a new school 
Taking the wrong subjects 
e) Not spending enough time in study 
10. a) Having no suitable place to study at home 
b) Family not understanding what I have to do in school 
c) Wanting subjects not offered by the school 
d) Made to take subjects I don't like 
e) Subjects not related to,every day life 
11. a) Poor teeth 
b) Nose or sinus trouble 
c) Smoking 
d) Jrouble with my feet 
e) Bothered by a Physical handicap 
12. a) Too little chance to do what I want to do 
b) Too little chance to get into sports 
c) No good place for sports around home 
d) Lacking skill in sports and games 
e) Not using my leisure time well 
13. a) Frequent headaches 
b) Weak eyes 
c) Often not hungry for my meals 
d) Not eating the right food 
e) Gradually losing weight 
14. a) Too few nice clothes 
b) Too little money for recreation 
c) Family worried about money 
d) Having to watch every penny I spend 
e) Having to quit school to work 
15. a) not enough time for recreation 
b) Not enjoying many things others enjoy 
c) Too little chance to read what I like 
d) Too little chance to get out and enjoy nature 
e) Wanting more time to myself 
16. a) Wanting a more pleasing personality 
Not getting along well with other people 
Worrying hov; I impress people 
Too easily led by other people 
Lacking leadership ability 
17. a) Daydreaming 
b) Being careless 
Forgetting things 
Being lazy 
Not taking some things seriously enough 
18. a) Not living with my parents 
b) Parents separated or divorced 
c) Father or mother not living 
d) Not having any fun with mother or dad 
e) Feeling I don't really have a home 
19. a) Needing to decide on an occupation 
b) Needing to know more about occupations 
c) Restless to get out of school and into a job 
d) Can't see that school v;ork is doing me any good 
e) Want to be on my own 
20. a) Not really interested in books 
b) Unable to express myself well in words 
c) Vocabulary too limited 
d) Trouble with oral reports 
e) Afraid to speak up in class discussions 
21. a) Being too envious or jealous 
b) Speaking or acting without thinking 
c) Feeling that nobody understands me 
d) Finding it hard to talk about my troubles 
e) No one to tell my troubles to 
22. a) Sometimes not being as honest as I should be 
Getting into trouble 
Giving in to temptations 
Having a troubled or guilty conscience 
e) Being punished for something I didn't do 
23. a) Textbooks to hard to understand 
b) Teachers too hard to understand 
c) So often feel restless in classes 
d) Too little freedom in classes 
e) Not enouah discussion in classes 
24. a) Not as strong and healthy as I should 
b) Not getting enough outdoor air and sunshine 
c) '^ot getting enough sleep 
d) Frequent colds 
e) Frequent sore throat 
25. a) Nothing interesting to do in my spare time 
b) Too little chance to got to shows 
c) Too little chance to enjoy radio or television 
d^  Too little chance to pursue a hobby 
e) Nothing interesting to do in vacation 
26. a) Slow in making friends 
b) Being timid or shy 
c) Feelings to easily hurt 
d) Getting embarrassed too easily 
e) Feeling inferior 
27. a) Moodiness, 'Having the blues' 
b) Trouble making up my mind about things 
c) Afraid of making mistakes 
d) Too easily discouraged 
e) Sometimes wishing I'd never been born 
28. a) Choosing best subjects to take next term 
b) Choosing best subjects to prepare for college 
c) Choosing best subjects to prepare for a job 
di Getting needed training for a given occupation 
e) Wanting to learn a trade 
29. a) Not getting studies done on time 
b) Not liking school 
c) Not interested in some subjects 
d) Can't keep my mind on my studies 
e) Don't know how to study effectively 
30. a) Not enough good books in the library 
b) Too much v;ork required in some subjects 
c) Not allowed to take some subjects I want 
d) Not getting along with a teacher 
e) School is too strict 
31. a) Friends not welcomed at home 
b) Family quarrels 
c) Unable to discuss certain problems at home 
d) Wanting to leave home 
e) Not telling parents everything 
32. a) Not knowing what I really want 
b) Needing to plan ahead for the future 
c) Family opposing some of my plans 
d) Afraid of the future 
e) Concerned about military service 
33. a) Poor complexion or skin trouble 
b) poor posture 
c) Too short 
d) Too tall 
e) Not very attractive physically 
34. a) Living too far from school 
b) Relatives living with us 
c) Not having a room of my own 
d) Having no place to entertain friends 
e) Having no Car in the family 
35. a) Not being allowed to use the family Car 
b) Not allowed to go around with the people like 
c) So often not allov/ed to go out at night 
d) In too few student activities 
e) Too little social life 
36. a^  Being criticized by others 
b) Being called 'high-hat' or ' stuck-up' 
c) Being watched by other people 
d) Being left out of things 
e) Having feelings of extreme loneliness 
37. a) Afraid to be left alone 
b) Too easily moved to tears 
c) Failing in so many things I try to do 
d) Can't see the value of most things I do 
e) Unhappy to much of the time 
38. a) Being an only child 
b) Not getting along with a brother or sister 
c) Parents making too many dicisions for me 
d) Parents not trusting me 
e) Wanting more freedom at home 
39. a) Deciding whether or not to go to college 
b) Needing to know more about colleges 
c) Needing to decide on a particular college 
d) Trouble in outlining or note taking 
e) Afraid I'11 never be able to go to college 
40. a) Trouble with mathematics 
b) Weak in writing 
c) iVeak in spelling or grammer 
d) Trouble in outlining or note taking 
e) Trouble in organizing papers and reports 
41. a) Getting low marks 
b) Just can't get some subjects 
c) Mot smart enough 
d) Afraid of failing in school 
e) vl'anting to quit school 
42. a) School Activities poorly organized 
b) Students not given enough responsibility 
c) Not enough school spirit 
d) Lunch hour too short 
e) Poor assemblies 
43. a) Classes too dull 
b) Teachers lacking personality 
c) Teachers lacking interest in students 
d) Teachers not friendly to students 
e) Kot getting personal help from the teachers 
44. a) Parents working too hard 
b) Not having certain coneniences at home 
c) '^ot liking the people in my neighborhood 
d) Wanting to live in a different neighborhood 
e) Ashamed of the home we live in 
45. a) Wanting to learn how to dance 
b) Wanting to learn how to entertain 
c) rVanting to improve myself culturally 
d) vVanting to improve my appearance 
e) Too careless with my clothes and belongings 
46. a) VVanting to be more popular 
b) Disliking someone 
c) Being disliked by someone 
d) Avoiding someone I don't like 
e) Sometimes acting childish or immature 
47. a) Being stubborn or obstinate 
b) Tending to exaggerate too much 
c) Having bad luck 
d) Not having any fun 



















Sometimes lying without meaning to 
Swearing, dirty stories 
Having a certain bad habit 
Being unable to break a bad habit 
Lacking welf-control 
Clash of opinions between me and my parents 
Talking back to my parents • 
Parents expecting too much of me 
Wanting love and affection 
(Vishing I had a different family 
Lacking training for a job 
Lacking work experience 
Afraid of unemployment after graduation 
Doubting ability to handle a good job 
Don't know how to look for a job 
Thanking you for your cooperation, 
